GHT Final Report – each box is 5000 characters max
2. Project Summary	Comment by CAPIE, Gideon: Neil, where responses have text already, you need to check that what is written actually transpired. This is from the application as a guide but you need to reflect what actually happened. Hopefully what actually happened is similar to (or better than) the application.
Background: Why did you apply for this project? What were the needs you have addressed? 1250 characters incl. spaces
	Neil to review and edit 

School leaders (Headteachers; Deputy/Assistant Headteachers; Year Group/Phase Leaders; Subject/Curriculum Leaders etc.) face complex problems as part of their role. According to research in adult development, school leaders can be helped to respond to such complexity by developing how they make sense of problems. This can facilitate school leaders to respond in more successful ways.

However, current models of professional development do not take such ideas on board. Therefore, this project looks to develop and pilot a model of school leadership development and professional learning that enhances how school leaders make sense of the complex challenges within their role. This project seeks to combine the experience and expertise of school leaders and the theories of adult development, to create this programme. It will develop the materials and approach, pilot this within the project partnership, and study the impact of this approach. Following the pilot and any refinement of materials, it would then seek to publish materials as an open, free to use resource, that would also support the training of others to facilitate the use of these materials within their organisation.




Objectives: What did you want to achieve by implementing the project? 1250 characters incl. spaces
	Neil to review and edit

The project seeks to build a model that could support leaders in both Primary and Secondary Schools.
To reach its aim, the project has four key objectives:
-	Develop models for transformational growth in school leaders
-	Create a set of training materials based on the models developed
-	Publish case studies to evidence school leader development
-	Write a research/policy paper to highlight lessons learned and broaden impact



Implementation: What activities did you implement? 1250 characters incl. spaces
	Neil to review and edit

Model for Transformational Growth in School Leaders (Output 1): Led by UOG, this will be the first phase whereby the model for leadership development will be developed across the Partners. A minimum of 3 leaders from each school Partner will be assessed, and their feedback will be used to develop the different models that make up this output.

Transformational Growth Training Resources (Output 2): Led by FAR, this will consist of both developing the resources and then trialling these resources across a minimum of 15 leaders within the Partner schools. The training programme will be implemented during three sessions running alongside planned Transnational Project Meetings. We will use the feedback and impact analysis to develop and refine the resources, and the use this to create a standalone curricula and training materials for other organisations to be able to implement this approach.

Impact Analysis and Impact Case Studies (Output 3): Led by UTH, we will collect primary data on the progress of individual leaders during the implementation of Outputs 1 and 2. We will compile this into individual and school case studies so as to ascertain the key impact and learning from the pilot project.

Research/Policy Paper (Output 4): will be led by UOG. UTH and UOG as the HEI Partners will take a leading role in the development of this output, with contribution from all school Partners. Activity will entail the analysis of findings from Outputs 1, 2 and 3, and the writing of the paper.

Led by DOGA, all outputs will be disseminated as per the dissemination plan created at the outset of the project.




Results: What concrete outputs and other results did your project produce? 1250 characters incl. spaces
	Neil to review and edit	Comment by HOLDER, Annabelle: This will need to be a lot shorter- more of a summary 

We would expect a pilot with 15 case studies (Output 3), reporting the outcome of the project. Such case studies would document the individual impact and wider school impact of this approach to school leadership development. We would expect school leaders to report how they felt more comfortable with handling school complexity. We would expect school leaders to have seen the inherent value of working transnationally in such a network to promote their leadership development. Furthermore, Partners would have developed their capacity to deliver this training and therefore both maintain and set up networks of their own.

Another result would be the curriculum itself (Output 1 and 2). We would seek to develop a resource that is publicly available, free of charge and open access, to other schools and training providers. This curriculum and its resources will be designed to be self-sustaining, i.e. it will contain all the necessary knowledge, tools and resources for organisations to run the curriculum for themselves, regardless of size or scale. Thus, a direct outcome will be to develop a curriculum that can be utilised by other networks and organisations within the EU to enhance the leadership development of their schools.

Finally, this project would seek to contribute to knowledge (Output 4). The use of adult development within school leadership in the EU is a new field of enquiry. The experience of utilising these theories within school leadership development can provide reflections and new knowledge for both academics and practitioners alike. This knowledge, in the form of policy and research outputs, could enhance this line of enquiry and help to produce further innovations in the field of school leadership development. Therefore, it is envisaged that one of the key outcomes would be the wider use of the curriculum beyond the initial project Partners. We would seek to establish that individuals and organisations in attendance at the multiplier events would report that, as a consequence of the resources offered, schools and other organisations would feel they have the resources to support their staff to handle complex situations.



2.2. Associated Partners
In addition to the above formally participating organisations, did you involve associated partners in your project?
	No



3. Description of the Project
In this section, you are asked to give information about the objectives and topics addressed by your project;
Please provide a summary of your project's concrete results and achievements. Were all original objectives of the project met? Please comment on any objectives initially pursued but not achieved and describe any achievements exceeding the initial expectations. 5000 characters incl. spaces
	[bookmark: _Hlk18592590]Neil to complete, Partners to provide short paragraph to explain the results within their country
Pasvalys: We have brainstormed and implemented plenty of good ideas and took part in plenty of events, actions and activities that made us move, think, value or evaluate.  Our ideas not only ideas – through the project and with the help of project we learned how to move ideas and knowledge into actions. Our GHT team together with the project partners  have completed the teaching and training activities for the pilot phase and later for its further use, we have created the set of case studies to serve as an example of Lithuanian problem identifying and problem-solving methods with all necessary recommendations, step-by-step instructions and best practices, including the ways of integrating into school curricular. We have involved educators, politicians and parents into our activities.





In what way was the project innovative and/or complementary to other projects already carried out? 5000 characters incl. spaces
(text below taken from application form, please update, most of this text should go but you can use some of it for reference)
	[bookmark: _Hlk14437487]All Partners to support
Pasvalys: The Key Innovations of the GHT are:
 - offering secondary schools practice-based guidance towards being an educated, open-minded critically thinking institution and a change agent in the community 
- offering school leaders and education professionals guidance on engaging community in brand new and powerful democratic schooling and teaching activities that can be implemented in the school curricula 
- offering schools and teachers qualified and tested guidance based on the real life  experience. 


There are several important reasons as to why this project and its respective outcomes could be considered as innovative.

The first reason is that, despite the emerging evidence that the stage of adult development can influence the leadership and management of institutions, there currently is no leadership development curricula that makes use of adult development theory in a manner which is both:

1. TAILORED TO THE UNIQUE NEEDS OF SCHOOL LEADERS
Although some forms of leadership development practices which makes use of adult development theory exist, most of this exists in the field of general leadership. However, this project acknowledges that schools are unique institutions with specific demands placed upon them. For example, schools are complex institutions - this complexity offers several challenges; it will mean that events within these organisations will be largely unpredictable; events will contain many, often unseen, variables that can influence the outcome; there is no right answer or flow chart that can be applied to come to an answer. In addition, schools have to manage competing demands, for example, meeting external accountability with the needs of their community; handling a broad range of individual students’ needs with that of the wider collective. Finally, the work of the school is unique; they are responsible for the future of individuals and the wider population and the nature of the work carries huge emotional weight. These reasons combined demonstrate that schools are unique as institutions. Consequently, school leaders need to have their development tailored to the organisational challenges and issues that they will face.

It is in this way, therefore, that this project is innovative. For the first time, adult development theory will be pulled together in a manner that can meet the needs of school leaders. We will achieve this by working directly with school leaders in developing this project; working with leaders, who have insights into their developmental needs as institutions from across the EU, can help shape the use of general adult development theory to meet the complex institutional demands that they face and enhance their capacity for successfully navigating such complexity.

2. AVAILABLE WITHIN THE PUBLIC DOMAIN
Whilst there are several consultancies that offer support and development within this domain, these consultancies operate within the private sector. Some HEIs have also developed approaches which embed this work in their institutions, but not as a portable curriculum. The financial and geographical barriers can be prohibitive and means that the knowledge of this approach is concentrated as oppose to spread more widely. Therefore, this project is innovative as it removes these barriers: by developing the curriculum and then putting the tools (curriculum, resources, etc) and operational guidance on how to teach the curriculum and use the resources, as a public resource. With these open access resources, organisations (both individual and system-level) can employ a leadership development approach for themselves. The innovation is, in summary, simple - this project aims to take a knowledge base that is currently behind financial and geographical pay walls, develop and pilot it transnationally, and make it accessible to all.

The second reason is that a curriculum could support and enhance projects that seek to establish transnational cooperation. One of the key tenants behind this project is harnessing diversity within school leaders’ geographical contexts as an andragogical tool, i.e. bringing individuals from different countries together as a mechanism for professional growth. However, no formal curriculum currently exists to support transnational organisations, such as the European Headteacher Association, to make use of their transnational cooperation as a mechanism for individual leader development. Thus, this leadership development curriculum seeks to innovate by offering established transnational networks an approach to leadership development by leverage their inherent strengths (i.e. their network) to promote the development of their members.




What was the most relevant horizontal or sectoral priority addressed by your project?
	1. SCHOOL EDUCATION: Strengthening the profiles of the teaching professions



What were the other relevant horizontal or sectoral priorities addressed by your project? 
	2. HORIZONTAL: Supporting educators, youth workers, educational leaders and support staff 



In case the above selected priorities are different from the ones in the application, please explain why. 5000 characters incl. spaces
	Neil, assuming the 2 priorities above (take from the application) are still relevant, then no content is required here. If that is the case, please delete this green text
N/A



What were the most relevant topics addressed by your project? (Multiple selection possible) 
	Neil, assume these are still relevant, if so, just delete this green text:
New innovative curricula/educational methods/development of training courses



In case the selected topics are different from the ones in the application, please explain why. 5000 characters incl. spaces
	[bookmark: _Hlk14437356]Neil to complete if appropriate





3.1 Participants
Please briefly describe how did you select and involve participants in the different activities of your project. 5000 characters incl. spaces
	Neil to complete, Partners to provide country specific info
School leaders will be selected from the school Partners. They will be selected on the basis of having a formal leadership role (including headteachers, deputy/assistant headteachers; year group/phase leaders; subject/curriculum leaders) having the capacity to engage in the pilot and implementation phases, and have a willingness to develop their leadership skills.
The participants will have several key roles within the project:
- Curriculum development: Participants will help develop the curriculum. They will take part in development meetings, offering ideas, insight and critique. Through this mutual collaboration, we would together develop the curriculum and resources that will be the main product of the project (Output 1 and 2);
- Participants will then deliver the curriculum within their schools and across the network;
- Participants will then support the development of the case studies (Output 3 and 4). For some, this will involve getting directly involved with the research: interviewing and collating insights from those exposed to the project. They will be involved in the writing of the case studies and policy papers;
- Furthermore, participants will be asked to offer insight and critique into the final products - the curriculum and case studies;
- School leaders characterised above, but from non-Partner schools, will be invited to participate in the multiplier events, as will other stakeholders such as non-HEI education staff, education authorities, education policy makers, etc.
Pasvalys: All interested and motivated school leaders, head teachers, teachers, education department officers and community members were given the possibility to take part in the project.
We listened to the opinion of the administration staff and participant groups after the pilot phase, made conclusions and tried to edit, adjust and also support, especially to support project piloting activities, we also encouraged participating leaders and  teachers to shape and set the recommendations and feedback helping to make our final outcomes and their  possibilities better and more qualitative.
Conclusions: Our innovative interactive recommendations and approach led to the development of positive attitude towards GHT methodology proving its effectiveness especially helping to identify some common educational problems internationally.  From the feedback of participating leaders we summarise that the GHT methodology helps to search for innovative and more courageous ways of developing independent, broad- minded and self-confident leaders, critical thinkers and problem-solvers. The GHT methodology urges the participants to form questions of their own, developing a sense of ownership of their leading process and outcome.




Participants with fewer opportunities: did your project involve participants facing situations that make their participation more difficult?
	No



Approximately, how many persons not receiving a specific grant (i.e not partner staff/students) benefited from or were targeted by the activities organised by the project (e.g. members of the local community, young people, experts, policy makers, and other relevant stakeholders)?
 Please enter the number of persons here:
	[bookmark: _Hlk126669898]All partners to provide numbers ONLY, one number per partner country (explanation of who they are can go in the box below).

UOG:
FAR:
PLT:
UTH: 
SUE: 
PAS:  more than 1000
DOGA:




Please describe briefly how and in which activities were these persons involved. 5000 characters incl. spaces
	All partners to provide short paragraph on their country’s activities and participants.

UOG:

FAR:

PLT:

UTH: 

SUE: 

Pasvalys  More than 1000 of Levens official website and school Facebook page followers+
 About 200 as Guests and Participants of the Events on Project implementing and final outcomes piloting and advertising, like: Case studies and methodology  teaching and training activities, Debates and feedback-sharing after the activities, GHT methodology integrating into school curricular and its further implementation and spreading-  viewers, parents and other interested participants, school staff,  educational authorities officers, community  members – all of the mentioned people were either listeners and observers or took an active part.


DOGA:





4. Project Management
How did you ensure proper budget control and time management in your project? 5000 characters incl. spaces
	UFO completed
Over several years, the coordinator has developed robust systems and processes specifically for managing
Erasmus+ KA2 Strategic Partnership projects. From the outset, sufficient resources were allocated to the activity of monitoring budget and activity.

All partners were required to complete and submit quarterly reports to the coordinator, detailing their activity and expenditure, including supporting documentation which was then reviewed by the Management
Team for accuracy and completeness. Payments to partners were based on the completion of their reports and
provision of related financial documentation.

Physical and virtual meetings were used as another mechanism to ensure proper time management and report on project finances.

The National Agency’s requirement for an interim report also provided another opportunity to assess progress to ensure the project remained on track. 



Monitoring: How were the progress, quality and achievement of project activities monitored? Please describe the qualitative and quantitative indicators you used. Please give information about the involved staff, as well as the timing and frequency of the monitoring activities. 5000 characters incl. spaces
	Neil to complete along with input from UTH / Mick as relevant
We continuously monitored and evaluated the delivery of the project deliverables overtime. UOG’s project management team gathered evidence related to the project’s contractual arrangements, such as staff contracts, timesheets, and progress reports. These quarterly reports (gathered from all partners) provided a regular snapshot of progress throughout delivery. The project coordinator maintained regular contact with partners to check on progress.

When challenges, arose the coordinator could lend support. We used a Trello board to store all project documents and outputs and to support communication between partners whilst working on each of the outputs. Using these range of tools, it was not only possible to monitor, but also provide support from the co-ordinator and across the partnership when things became challenging (mainly due to the pandemic). UOG collected feedback and fed forward from partners which went into updating the project’s risk register.

Partners made their own arrangements for monitoring the project activities, progress, and intellectual outcomes were implemented in various ways in their Organisations. Each partner introduced separate regular meetings with the other organisation in their own country, to monitor progress and provide support. During the meetings, sharing of experiences and mutual learning were facilitated, and possible solutions for problems that had developed. All partners worked in groups within their own Organisations, ensuring there was always feedback of another colleague.

In addition, UTH was appointed to monitor the quality of project outputs and partnership communication as the quality lead. UOG coordinated the work with the External Evaluator. 



Evaluation: How did you evaluate to which extent the project reached its results and objectives? What indicators did you use to measure the quality of the project's results? 5000 characters incl. spaces
(text below taken from application form, please update)
	Neil to complete along with input from UTH / Mick as relevant
The quality of the activities will be ensured through continual monitoring of activities for each intellectual output by the intellectual output leads and the project management team. Milestones will be set at the start of the project and will be monitored using the Trello project management tool. This web-based tool displays objectives, activities and deadlines in a way that is accessible to all Partners. It also allows materials to be collected and shared efficiently between the Partners. In addition, intellectual output leads will provide quarterly reports of progress to UOG.

Each Partner, including the lead, will report quarterly on their progress using a reporting template. As well as describing progress against the workplan, the written report will provide each Partner with the opportunity to formally raise any concerns or issues affecting delivery.

As well as formal quarterly reporting, progress will be monitored as part of the scheduled Transnational Project Meetings. Monitoring will also be part of the scheduled virtual meetings.

UTH will lead quality assurance on the basis of their experience. UTH has well-established quality assurance systems. As lead for quality, they will be responsible for reporting on quality issues, quarterly to the Project Steering Group. As required, UTH will be responsible for recommending remedial action, to raise the quality of intellectual outputs and ensure deadlines are met, to the Project Steering Group.

Key to the assessment of quality of enhancement activities is the External Evaluator. The External Evaluator will act as a critical friend who works independently of the project management team and Project Steering Group to explore, with project Partners and stakeholders, the progress on, and quality of, the processes followed as well as the quality of intellectual outputs. The External Evaluator will report quarterly to the Project Steering Group, as well as raising any urgent issues with the project management team and intellectual output leads. Key to the work of the External Evaluator will be the degree to which the project achieved its aims and objectives and, importantly, to what degree the project supported the priorities, aims and objectives of the Erasmus+ Programme.



If relevant, please describe any difficulties you have encountered in managing the implementation of the project and how you and your partners handled them. How did you handle project risks (e.g. conflict resolution processes, unforeseen events, etc.)? 5000 characters incl. spaces
	UOG to complete, Partners to provide content
Pasvalys: No problems





5. Implementation
Please describe the project activities and expenses covered with the Project Management and Implementation grant. If the requested amount is different from the automatically calculated one based on the project duration, please explain why. 5000 characters incl. spaces
	UFO completed
Each Partner carried out a range of activities to support delivery of the Outputs and related activity.

Each Partner set up their own internal project administration processes to handle their delivery which included planning their own activities in relation to the project workplan.

All Partners recorded, reported and retained financial information. As part of quarterly monitoring by UOG, all Partners provided reports and related financial evidence so that budget and spend could be monitored throughout project implementation.
 
As well as financial information, Partners reported quarterly on progress. All Partners completed a short report of activity in that quarter, covering all live Intellectual Outputs, project management activity and dissemination activity.

Partners disseminated the project and its results both internally to their organisation and externally. All Partners contributed to the centralised dissemination function of the project, for example, linking to and promoting the project website.




Please describe the methodology you applied in your project.  5000 characters incl. spaces
	Neil to complete (e.g. How you worked with partners and how the outputs were structured)
 



How did the project partners contribute to the project? Please detail specific contributions made by the partner organisations. 5000 characters incl. spaces
	Neil to complete, Partners to add
Pasvalys: During the piloting and GHT methodology advertising and implementing period we attracted many community partners, like school leaders, head teachers, school staff, students and even local municiplality as volunteers to help and be participants in many ways
People contributed  by taking part in the educational and training events, school administration helped to collect some materials and things necessary to conduct the educational and training activities 
As a result, when conducting and piloting the GHT methodology, some family members, like technicians, computer specialists or educators were involved as stakeholders able to bring professional help and advice implementing the GHT activities.
Some business stakeholders ( UAB Darius Agro) provided financial support for the advertising of the GHT and its educational events to become widespreaded and  successful;
Our school staff helped to educate the students and  teachers of neighbouring community  (School- friend from the city of Birzai) by organizing Experience sharing on-line lecture on the importance of developing Critical thinking among youngsters using Erasmus+ initiatives and methodology.





How did you communicate and cooperate with your partners? What are the positive and negative elements of the cooperation process? What would you improve if you were to carry out a similar project in the future? 5000 characters incl. spaces
	Neil to complete 

Having led numerous EU projects, UOG knows that communication is key to effective project delivery. Therefore, communication happened regularly throughout the duration of the project, providing plenty of opportunity for all partners to come together (physically and virtually) to report, discuss, plan and progress project activities. 

All of the partners had previous experience of working with at least one of the other partners. This meant that a level of trust had already been established, then strengthened through the development of the proposal. This provided a solid basis for effective project implementation and smooth delivery.

Three key documents supported the delivery of the project. Firstly, the Grant Agreement (along with the annexed application) contained the detailed delivery plan and set out the general roles and responsibilities of all partners. Secondly, the Consortium Partner Agreement (CPA) between each partner and UOG (as the Lead), outlined the specific roles and responsibilities of each party, payment terms, budget, conflict resolution mechanisms, etc. Thirdly, the project workplan was the detailed implementation plan that set out key activities, outputs and results, together with associated timescales. The workplan was the key tool in supporting implementation. Having been jointly developed by all partners, and fine-tuned in the initial project meeting, it was key to reinforcing cooperation.

As well as those key documents, the project had formal structures to support delivery, through which communications and cooperation occurred. The Project Steering Group, made up of representation from each partner, provided strategic input. All key decisions were made at this level, along with progress monitoring and reporting. The Project Management Team (based at UOG), liaised with individual partners, as required, as well as reporting to the Project Steering Group at face-to-face and virtual meetings. Outside of these two structures were the intellectual output Leads and leads for Quality Assurance and Dissemination. These leads communicated directly with partners to ensure delivery of each output and activity. These leads also reported to the Project Steering Group.

Communication and cooperation with stakeholders was of critical importance, not only in shaping the outputs, but in ensuring their sustained use post-project. This was carried out in two ways. Firstly, each partner communicated with their own established networks, including target participants. Secondly, the project engaged with these same stakeholders directly through the planned Multiplier Events. 

As Lead Partner, UOG used Trello (web-based tool) to support project communication and cooperation between partners. Trello is tried and tested system that is suitable for this type of project and partnership.

Regularly scheduled consortium meetings enabled the Project Steering Group, Project Management Team and activity leads to all come together. These were spread throughout the project duration to coincide with key deliverables.

Throughout the duration of the project, communication was made via Trello, email and Teams/Skype/ Zoom.



What target groups were addressed in your activities plan? Were the target groups changed in comparison to the ones identified in the application form? 5000 characters incl. spaces
(text below taken from application form)
	Neil to complete 

The target group for this project are school leaders, including headteachers, deputy/assistant heads, year group/phase leaders, subject/curriculum leaders, etc.



If relevant for your project, did you use or do you plan to use Erasmus+ online platforms (e.g. EPALE, School Education Gateway, eTwinning) for the preparation, implementation and/or follow-up of your project? If yes, please describe how. 5000 characters incl. spaces
	Neil to review	Comment by HOLDER, Annabelle: Did we do this?

The project will utilise the Erasmus+ Results Platform to support this project. It will do this first by uploading the results to the platform, but will go further by targeting and engaging with the lead partner of any (past or present) Erasmus+ project with complementary aims and objectives (easily accessible via the search function). In this way the project will be much more proactive in disseminating the results to a willing audience. Following direct requests to these projects, it is hoped that the project leads will then disseminate through their own networks multiplying the reach of the project.

With access to hundreds of thousands of teachers and schools across Europe, the eTwinning platform represents a fantastic opportunity to disseminate the results widely. This platform will be targeted as part of the dissemination plan of the project as a key dissemination channel. Along with the eTwinning platform the project will also target the School Education Gateway.

Although more tangential to the specific target groups of the project, it is possible that the project could have a positive impact on adult education, if not the content then certainly the methodology. As such, the project will also target the EPALE portal as another dissemination mechanism.



5.1. Transnational Project Meetings
M1 Transnational Project Meeting in UK (held virtually)- Nov20
Please include information on the outcome of the meeting. In case there is special circumstance (such as a difference between what was planned and what was implemented, or a difference between the location of the hosting organisation and the venue of the meeting), please provide appropriate explanation and justification. (short sentence or two) 5000 characters incl. spaces
	This meeting was due to be held in the UK, but due to the COVID-19 travel restrictions between partner countries it was agreed that this meeting would be held virtually. UOG presented the initial model for Output 1 and the critical aspects that will made up the theoretical model. UOG shared the challenges that this model might have and how an approach could be built to overcome these challenges. UOG outlined that the next steps would be to further develop this model and draw on other theoretical insights. Partners made suggestions of appropriate lines of enquiry. Furthermore, UOG outlined that the questionnaire was now ready to be translated and, following that, to be disseminated to other schools. Dissemination activity was discussed: the development of the project website, the use of the google drive folder to share dissemination activity and the use of social media profiles to maximise dissemination activity. The project evaluation plan was announced and is ongoing. 
Agenda Items: Introductions and Welcome, Background and Overview of the Project, Project Management, Output 1: Model for Transformational Growth in School Leaders (led by UOG), Output 2: Transformational Growth Training Resources (led by FAR), Project Dissemination, Project Evaluation, Next Steps
Participants: Neil Gilbride, Anna Newell and Annabelle Holder (UOG), Dr Konstantinos Magos, Dr Irini Dermitzaki and Dr Marina Mogli (UTH), Matthew Evans (FAR), Malgorzata Porebska and Marcin Sloczynski (SUE), Evangelos Kapetis and Ioannis Papadopoulos (PLT), Liudmila Gertiene and Lina Rauckiene (PAS), Sevilay Karakoç and Mustafa Aydin (DOGA).



M2 Transnational Project Meeting in Greece (held virtually) May21
Please include information on the outcome of the meeting. In case there is special circumstance (such as a difference between what was planned and what was implemented, or a difference between the location of the hosting organisation and the venue of the meeting), please provide appropriate explanation and justification. (short sentence or two) 5000 characters incl. spaces
	This meeting was due to be held in Greece, but due to the COVID-19 travel restrictions between partner countries it was agreed that this meeting would be held virtually. The headline results of the questionnaire was shared across the partners and the results and implications were discussed. The first draft of the model for the programme (O1-A3) was shared with partners and their feedback was requested. FAR presented slides on the training resources output including objectives, mechanisms, characteristics, role and responsibilities, programme structure, etc. And invited questions and discussion from all partners. A feedback form was sent out and partners requested to partake in this questionnaire. Dissemination was discussed.
Agenda Items: Introductions and Welcome, Output 1: Model for Transformational Growth in School Leaders, Output 2: Transformational Growth Training Resources, Project Management, Project Dissemination, Project Evaluation, Next Steps. 
Participants: Neil Gilbride and Gideon Capie (UOG), Dr Konstantinos (Kostas) Magos, Dr Irini Dermitzaki and Dr Marina Mogli (UTH), Matthew Evans (FAR), Malgorzata Porebska (SUE), Ioannis Papadopoulos (PLT), Liudmila Gertiene (PAS), Sevilay Karakoç (DOGA).



M3 Transnational Project Meeting in Poland (Held virtually) Oct21 
Please include information on the outcome of the meeting. In case there is special circumstance (such as a difference between what was planned and what was implemented, or a difference between the location of the hosting organisation and the venue of the meeting), please provide appropriate explanation and justification. (short sentence or two) 5000 characters incl. spaces
	Neil to complete 




M4 Transnational Project Meeting in Lithuania (held virtually) Feb22
Please include information on the outcome of the meeting. In case there is special circumstance (such as a difference between what was planned and what was implemented, or a difference between the location of the hosting organisation and the venue of the meeting), please provide appropriate explanation and justification. (short sentence or two) 5000 characters incl. spaces
	Neil to complete 




M5 Transnational Project Meeting in Greece (held in the UK) June22
Please include information on the outcome of the meeting. In case there is special circumstance (such as a difference between what was planned and what was implemented, or a difference between the location of the hosting organisation and the venue of the meeting), please provide appropriate explanation and justification. (short sentence or two) 5000 characters incl. spaces
	Neil to complete 




M6 Transnational Project Meeting in the UK (held in Lithuania) Mar23
Please include information on the outcome of the meeting. In case there is special circumstance (such as a difference between what was planned and what was implemented, or a difference between the location of the hosting organisation and the venue of the meeting), please provide appropriate explanation and justification. (short sentence or two) 5000 characters incl. spaces
	Neil to complete 




M7 Transnational Project Meeting in Turkey (held in Greece) May23
Please include information on the outcome of the meeting. In case there is special circumstance (such as a difference between what was planned and what was implemented, or a difference between the location of the hosting organisation and the venue of the meeting), please provide appropriate explanation and justification. (short sentence or two) 5000 characters incl. spaces
	Neil to complete 




5.2 Intellectual Outputs 
Output 1 – Model for Transformational Growth in School Leaders (led by UOG) Description of the intellectual output (Please provide detailed information about the nature of the output and its significant contribution in terms of innovation, impact and transferability. In case there is a difference between what was planned and what was implemented, please explain why) 5000 characters incl. spaces
(text below taken from the interim report)
	Neil to complete 
Description: This output will explain the underlying approach to the curriculum. This collaborative effort draws together the academic research in adult development; the experience of practitioners involved in the Partner schools, and, reflections across the partnership to form a model for leadership development and the underlying principles of the leadership development programme. The output describes and explains this model and its relevance for school leadership as well as explain the key principles behind applying this model to supporting the development of school leaders. 

Needs Analysis: Schools are complex institutions and operate in increasing uncertainty. The case has been made that leadership development programmes need to prepare leaders for handling this complexity and to learn how to manage the wicked problems inherent within their institutions. Therefore, there is a need for a programme which can facilitate the development of school leaders’ capacity for handling said situations and work contexts. The model will provide the framework from which to develop this approach. 

Target Groups: The target groups are for those directly involved in this project to help inform the design of curriculum materials. In addition, the model is also targeted at other academic or training providers who wish to use the underpinning thinking to inform their own approaches/curriculum development. 

Elements of Innovation: There is currently no model of leadership development, aimed at schools and within the public domain, that incorporates adult development, educational leadership and the experience of practitioners on the ground. 

Expected Impact: This output is critical to the development of the resources which the training is predicated on. Therefore, we would expect the model to help school leaders feel more comfortable with handling school complexity. We would expect school leaders to have seen the inherent value of working transnationally to promote their leadership development. This same impact would be felt by other school leaders outside of the project who adopt the new model as part of their own development. Those that engage with the model will: - Increase their knowledge and understanding of adult development and its relationship to school leadership; - Observe a qualitative impact on how leaders within their institution are prepared for handling complexity; - Build partnerships across schools and nations in order to facilitate their development. 

Transferability Potential: Having a standalone model separate from the curriculum materials will encourage further innovations beyond the lifespan of the project. The curriculum resources (outlined below in Output 2) are one application of this model. By separating out the underpinning model from the resources, other schools and individuals could take the model and innovate further curricula or approaches for themselves. Thus, by having the model and curriculum separate, we encourage further innovations. Furthermore, this approach facilitates greater transferability to other sectors. Be separating the theoretical transformational growth model from the resources, the model itself could be taken by others to develop resources for their own sectors (such as HE, healthcare or other public sector organisations).






Output 3 – Transformational Growth Training Resources (Led by Farmors School)
Description of the intellectual output (Please provide detailed information about the nature of the output and its significant contribution in terms of innovation, impact and transferability. In case there is a difference between what was planned and what was implemented, please explain why) 5000 characters incl. spaces
(text below taken from the interim report)
	Neil to check/complete with input from Farmors 
Description: This resource builds upon Output 1. The purpose of this output is to translate the model of Transformational Growth and to create resources and training programme. These include: resources for those involved in training participants; resources for the participants themselves; online portal design and materials/resources to help individuals from outside the project to utilise this curriculum/ approach to leadership development. 

Needs Analysis: The complex and changing situations in schools across Europe necessitates a rethink of traditional leadership training. There is no current leadership training for school leaders that is based on adult development theory. This tailor-made programme addresses that need. 

Target Groups: The target groups for this output are: participants within the project (school leaders); organisations within the project running the training pilot; and external trainers/organisations that wish to use the curriculum. 

Elements of Innovation: As the resources will be based on the innovative Output 1, the resources themselves will offer innovative resources to a field which currently has no offering in this domain. 

Expected Impact: For participants on the project, we would anticipate engaging with the resources would help them to feel more comfortable with handling school complexity. We would expect the schools involved in this project to feel more confident in their organisation’s capacity for handling complexity within their organisation. Furthermore, through having a role in the design and implementation process, we would hope that all Partners would feel more confident and able to implement these ideas into their settings. This same impact would be felt by other school leaders/schools/training organisations outside of the project, who adopt the training resources as part of their leadership development. Following production of these resources, we would anticipate organisations and individuals engaging with these resources to feel more prepared to embed the model and its resources into their leadership development programmes. Furthermore, given the separation of the model from the resources, we would hope that individuals engaging within these resources would feel confident enough to further enhance or adjust the resources to meet their own contextual demands and their interpretation of the model. 

Transferability Potential: We aim for this output to be highly transferable. The purpose of this new curriculum is that it is stand-alone, i.e. without external support, individuals could be confident in running the programme within their institutions (HEIs, schools or other). We anticipate that the resources will be able to support the vast majority of schools. Firstly, we have strategically selected a range of countries so that a broad set of perspectives ca be obtained during the design process. Secondly, the combination of HE and Schools will ensure that both theoretical and pragmatic considerations are taken on board during the design process. Thirdly, by including the target users in the development of the output, we ensure the training resources are highly relevant across a range of settings. Finally, we will create resources that will support the implementation of the model/curriculum. These four steps mean that the project and its resources will be designed with a variety of contexts and users in mind.



5.3 Multiplier Events
E1 National dissemination workshops in UK 5000 characters incl. spaces
(text taken from the application form)
	Neil to edit this so that it accurately represents what actually happened 
The event would be open to a range of stakeholders within the education sector. The event would seek to raise attention to the need of school leaders in supporting them to handle the complexity of their institutions and the wicked problems they face. The results of the pilot study would be shared with the audience. We would seek to introduce the resource and its materials, exposing the individuals to a trial session from the curriculum. We would seek to invite feedback from attendees, and to share how they can access the resources for their organisation. The event would involve opportunities for formal networking.
The event will target:
-	Local and National Government organisations
-	Multi-Academy Trusts or Local Authorities
-	Others Involved in school leadership development training
-	Policy influencers
-	School leaders



E2 National dissemination workshops in PL 5000 characters incl. spaces
(text taken from the application form)
	SUE to edit this so that it accurately represents what actually happened 
The event would be open to a range of stakeholders within the education sector. The event would seek to raise attention to the need of school leaders in supporting them to handle the complexity of their institutions and the wicked problems they face. The results of the pilot study would be shared with the audience. We would seek to introduce the resource and its materials, exposing the individuals to a trial session from the curriculum. We would seek to invite feedback from attendees, and to share how they can access the resources for their organisation. The event would involve opportunities for formal networking.
The event will target:
-	Local and National Government organisations
-	Multi-Academy Trusts or Local Authorities
-	Others Involved in school leadership development training
-	Policy influencers
-	School leaders



E3 National dissemination workshops in EL 5000 characters incl. spaces
(text taken from the application form)
	PLT to edit this so that it accurately represents what actually happened 
The event would be open to a range of stakeholders within the education sector. The event would seek to raise attention to the need of school leaders in supporting them to handle the complexity of their institutions and the wicked problems they face. The results of the pilot study would be shared with the audience. We would seek to introduce the resource and its materials, exposing the individuals to a trial session from the curriculum. We would seek to invite feedback from attendees, and to share how they can access the resources for their organisation. The event would involve opportunities for formal networking.
The event will target:
-	Local and National Government organisations
-	Multi-Academy Trusts or Local Authorities
-	Others Involved in school leadership development training
-	Policy influencers
-	School leaders



E4 National dissemination workshops in LT 5000 characters incl. spaces
(text taken from the application form)
	PAS to edit this so that it accurately represents what actually happened 
The event took place in Pasvalys, at Levens basic school’s Assembly  hall.
Neighbouring school leaders, Head Teachers of neighbouring schools, Students, Parents, Stakeholders, Social Partners, Politicians, Municipality officers and community representatives were invited by mailing, via “Mano Dienynas” register or by putting the Invitations on the Advertisement boards in the city,  in the school’s lobby and on the entrance doors. Together with the invitations we sent/ handed/ advertised the programme of the event for the participants to plan their time and take part as actively as possible. 
The Event was opened by the school’s headmistress Lina Rauckiene who welcomed the guests and expressed her great gratitude to the European comission and especially to the Erasmus+ projects for the important initiatives and for the possibilities to gain knowledge,  new experience which together broaden people’s mind and promote investigation, mindset development  and experience sharing. 
The project coordinator Liudmila Gertiene reviewed the project, its ideas, mission and tasks, appreciated the work done and presented the GHT project’s outcomes and methodology.
After all presentations were done, we continued the event by  discussing, answering the questions, sharing our thoughts, feelings and experience , also creating and planning. We all agreed that project-based activities and especially GHT-like activities need to go on. We have done a lot of good work which, in the most positive way, has changed or influenced the life of our schools and community. 
Target groups :
School leaders, head teachers,  teachers, educators, parents, politicians, local government officers, district schools representatives, administrative workers and all interested people.
Purpose of the event: 
To present Erasmus+ project “GHT” activities and final outcomes, share our experience and results , reflect and get feedback and reflections from the participants and guests.
 





E5 National dissemination workshops in TK 5000 characters incl. spaces
(text taken from the application form)
	DOGA to edit this so that it accurately represents what actually happened 
The event would be open to a range of stakeholders within the education sector. The event would seek to raise attention to the need of school leaders in supporting them to handle the complexity of their institutions and the wicked problems they face. The results of the pilot study would be shared with the audience. We would seek to introduce the resource and its materials, exposing the individuals to a trial session from the curriculum. We would seek to invite feedback from attendees, and to share how they can access the resources for their organisation. The event would involve opportunities for formal networking.
The event will target:
-	Local and National Government organisations
-	Multi-Academy Trusts or Local Authorities
-	Others Involved in school leadership development training
-	Policy influencers
-	School leaders



6. Follow-up
6.1. Impact
What was the project's impact on the participants, participating organisations, target groups and other relevant stakeholders? 5000 characters incl. spaces
	Neil to complete with input from all partners
Pasvalys: 
We think that not only our school as an educational institution but also the schools and educators of the distric have gained a lot of valuable experience since the beginning of “GHT”. 
We believe that we have raised in the participants the wish to change their attitude solving different educational, organizational or even management problems. Many participating leaders admitted the effectiveness of the GHT methods which urged to become real critical thinkers doing their jobs and meeting challenges. At the same time the project taught its participants to be more creative, attentive, courageous, caring, tolerant and respectful. We  all have gained a lot of experience, we all have become curious and persistant. As a result, many people admitted having formed different, more innovative attitude towards the methods of upbringing the younger generations and wanted to tell about it to the others. The Multiplier event was a good platform to do it.





What was the impact of the project at the local, regional, European and/or international levels? Please provide qualitative and quantitative indicators. 5000 characters incl. spaces
	Neil to complete with input from all partners
Pasvalys: Schools and school communities love ERASMUS+. Pasvalys Levens basic school, as an educational institution use every opportunity we are given to participate in international work. We like the idea of diversity and sharing our culture and ideas abroad, making our country better-known in other places. At the same time, International ideas have always been interesting for us. It is like the fresh wind stimulating to use different approaches and methods in education and upbringing of our children. With the help of Erasmus+  activities we have proved to ourselves that very often international ideas work well when it comes to refreshing the mind of people, especially education professionals, teachers, parents and even stakeholders. ERASMUS+ encourages international work using innovative approaches, which fit perfectly well when we are stuck in our everyday problems of the routine environment. 
Erasmus +  methodology finds and brings benefits to all participants regardless of country borders or even epidemics. 





How did the project contribute to the achievement of the most relevant priorities as indicated in the description section? 5000 characters incl. spaces
	Neil to complete with input from all partners

SCHOOL EDUCATION: Strengthening the profiles of the teaching professions

HORIZONTAL: Supporting educators, youth workers, educational leaders and support staff 




6.2. Dissemination and Use of Projects' Results
To whom did you disseminate the project results inside and outside your partnership? Please define in particular your targeted audience(s) at local/regional/national/EU level/international and explain your choices. 5000 characters incl. spaces
	Neil/DOGA to complete with input from all partners
Pasvalys: All dissemination activities were targeted at school leaders, head teachers, education administrators, education authorities, young people, parents, teachers, politicians, local government officers, partner organizations and stakeholders, district schools representatives, administrative workers, refugees from Ukraine and all interested people.




What kind of dissemination activities did your partnership carry out and through which channels? Please also provide information on the feedback received. 5000 characters incl. spaces
	Neil to complete with input from all partners
Pasvalys: Every public action concerning the project was shared via official school’s webpage, electronic school register, on school’s Facebook page, verbally during the district’s administrative bodies meetings, teachers meetings,  face-to-face or online Zoom meetings and between the school community members.
We have also taken part in some local and national conferences where we introduced our project and its aims to the broader community. These included: Video conference "School 2021",  “School 2022” , Video conference "Qualitative Education for Lithuanian and Global Success 2021"
Our school has become an expert and advisor concerning Erasmus+ project in Pasvalys and district and thus have been organizing the workshops and experience sharing events to the teachers and educators of the district and even neighbouring city Birzai
By doing this we aimed:
·  to awake educators, education leaders, community members and other interested people’s curiosity, 
· unite the community and find partners who would support our ideas.
· encourage to do something important together, 
We think our missions led to the qualitative cooperation between different schools communities and  professional partners.
We havew involved as many associated partners as it was possible.
Interactions between classroom and school practice, teacher education, out-of-school learning, school leaders work, head teachers’ involvement and piloting phase led to many good changes in our school and thus it became a good example of dissemination.
We have established strong connections between all these branches as well as communication across a number of platforms including :
1.Traditional media (regular articles about school life in the local newspaper “Darbas”);
2. Social media (Facebook page),;
3. Formal and informal places where we conversed with others to create our narratives about our school, young people, learning and teaching, Erasmus+ projects benefits, etc.





Erasmus+ promotes an open access requirement for all materials produced through its projects. In case your project has produced intellectual outputs/tangible deliverables, please describe if and how you have promoted free access to them by the public. In case a limitation was imposed for the use of the open licence, please specify the reasons, extent and nature of this limitation. 5000 characters incl. Spaces
(text is taken from the application form) 
	Neil to check/complete
Results generated by this project will be open and freely accessible. However, the project, EU, and Partners are to be acknowledged by the user when using the resources. The results will be available on the project website and Erasmus+ Results Platform.



How have you ensured that the project's results will remain available and be used by others? 5000 characters incl. spaces (text is taken from the application form) 
	Neil/partners to check/complete
As mentioned previously, DOGA/UOG will maintaining the project website for at least three years following the official end date of the project. Maintenance/technical support required will be the responsibility of UOG.
Partner organisations will be expected to maintain links from their own websites to the project website.
As a result of implementing the project, Partners will become more knowledgeable regarding school leadership training using adult development theory and as such will be more able to promote the resources as and when appropriate, long after the project has finished.
Ensuring the resources are available on relevant and freely accessible websites (such as the Erasmus+ Results Platform) will ensure that they can be accessed easily and used in the future.
Pasvalys: The final outcomes of the GHT will be freely accessible to all interested parties on the GHT project’s website, Levens School’s Webpage, also the results will be freely available on the Erasmus+ Results Platform.




How did you see the potential to use this project's approach in other projects on a larger scale and/or in a different field or area? 5000 characters incl. spaces
	Neil/partners to complete
 Pasvalys: On behalf of Erasmus+,  the “GHT” project has created many valuable connections and  relationships which will ensure our future collaborations with all mentioned above partners and stakeholders.
Our greatest supporters and collaborators have been our teachers, parents, students, school leaders and local community members. During the previous projects we all have seen the huge benefits Erasmus+ projects bring to the students, schools and whole communities.
Taking part in Erasmus+ projects, people learn  life-mattering and life changing skills .
And when we , participants, try the taste of success, seeing how our ideas turn into life- we feel confident and encouraged to do even more to make our schools and our community life better.
We are sure our skills will help us to continue our work in favour of our schools and communities. We have gained necessary knowledge and capacity to become agents of new approach, initiatives and good changes.





6.3. Sustainability
What are the activities and results that will be maintained after the end of the EU funding, and how will you ensure the resources needed to sustain them? 5000 characters incl. spaces 
(text is taken from the application form)
	Neil/partners to check/complete
Since DOGA/UOG commit to maintaining the project website for a number of years post project, this will ensure the results are available in a secure and accessible space, well into the future. After this period, UOG would seek to continue to reform and revise the materials, embedding further research that would have been undertaken since its initial conception.

The school Partners aim to implement the models for transformational growth (Output 1) and embed the training resources (Output 2) as required to continue the development of their leaders, especially those not directly involved in this project.

The impact case studies (Output 3) will not be developed as they will act as a snapshot of the result and impact gained through Outputs 1 and 2. However, they will remain accessible and act as persuasive accounts of the potential achievements that are possible through adopting the transformational growth model and materials (Outputs 1 and 2) developed through this project.

The research/policy paper (Output 4) will not be developed beyond its finished state. It will be used to inform policy making and future research. Both HEI Partners will continue to build on the research and work of the project through their respective Education departments.
Pasvalys: The participating school leaders, head teachers and teachers will definitely know what they will be doing after the end of the project. We are sure every participant will continue to grow to become well-educated on the topics they were trying to improve. Having gained the experience in the Erasmus+  GHT project, the participants will definitely know how to regulate and manage the work of their schools and working teachers, and the teachers will know how to practice co-operation for successful problem solving if there are any.  The GHT outcomes provide an easy guideline how to understand different school problems and it also provides the examples of situations ( case studies) and recommendations how they could be identified and possibly solved. It means, there will not be any difficulties to continue our good works. It is a great achievement of Erasmus+ projects.




