Case study (1) – Greece 
Helen is an experienced headteacher of an elementary school. She is a strong advocate of the continuous professional development of the teaching staff and of their involvement in various extra-curricular educational activities that might be beneficial for both students and teachers. She also believes that such goals improve the school’s reputation in the local community and make known the good work of the staff. Besides, the school’s involvement in educational and professional development programs and activities is a central criterion included in the external evaluation of the school. For the above reasons, Helen seeks to motivate or even push the teaching staff to get involved and to organize educational and scientific activities, to participate to European educational and professional development projects, and to collaborate with the local university departments of education.
However, Helen observes, as expected, that there are different approaches among the teaching staff regarding the above targets. There are some teachers that are positive in organizing and getting involved in extra-curricular activities and in professional development projects whereas other members of the staff do not wish to get involved in extra activities, even when they are planned within the normal working hours. This issue frequently raises argumentation among the staff and sometimes the atmosphere becomes tense. Helen realizes that teachers’ unwillingness or even resistance to get involved in projects might be due to the lack of supporting staff for preparing proposals and to the lack of motivation in order to undertake such initiatives. Moreover, Helen believes that there are inherent differences between her approach and beliefs for continuous professional development and for raising the school’s educational standards and some teachers’ approach for maintaining a certain status quo. For example, some teachers are complaining that they feel a pressure to be continuously involved in extra activities without having access to the necessary resources, such as supporting staff, and without much time or energy to devote due to personal and family matters. Therefore, sometimes Helen finds very hard to urge or motivate her colleagues to undertake educational initiatives and this is an issue that might raise serious disagreements among the staff.  
Bearing in mind that further actions are needed on the part of the heads of the school for improving the school’s functioning, collaboration with local community, and external evaluation indices, Helen discusses ideas on this issue with Alice, the vice-director of the school. They both decide that it is important to involve more actively in the school life the students’ parents through voluntary work and initiatives for further collaboration. Examples of parental involvement in school activities could be supporting the restauration of the school’s yard and gardens, accompanying groups of students during an excursion, and inviting parents to present their professional identities to the students. Such involvement would improve the collaboration and mutual understanding between the school, the students’ families and the local community, and it would contribute to the school’s everyday functioning. Therefore, Helen and Alice call the staff for a meeting in order to discuss ways for further eliciting parental voluntary participation in the school’s life. They both realize that collaborating more closely with families is a complex issue since various factors might affect such relations. For example, parental educational and socio-economic status, parental expectations from the school and values related to learning and school, and their communication and social skills are such factors that will affect the success of their voluntary involvement. In addition, due to the economic recession and the pandemic crisis over the last years, parental participation in school activities is diminishing. Further, Helen feels that such meetings might arise skepticism and negative reactions from a part of the staff related with some teachers’ unwillingness to invest further effort on such issues. She worries about generalizing such negative reactions to the whole staff regarding parental voluntary participation and active engagement. 

If Helen seeks to improve aspects of school functioning, to closely connect the school unit with local community, and to advance indices of external evaluation, she has to be able to deeply understand the interconnections of several factors involved in such issues and to formulate the large picture for each problem she faces. Moreover, she has to be conscious of the possible obstacles as well as of the possible solutions to each problem and of their consequences.

Questions
1. To what extent the head of the school and the teaching staff perceive similarly the problems raised? What perceptions might be similar and what perceptions or expectations might be different?
2. [bookmark: _GoBack]How can we define the main problem/s in this case? Does Helen need to approach differently the problem? In what ways she can do so to your opinion?
3. What do they can, the head and the staff of this school, in order to decide together on how they can face this problem/s?
4. What do they can, the head and the staff of this school, in order to deeply understand the possible consequences for each solution?



